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Abstract 
The objective of this research is to investigate whether or not the implementation of 
Short Dialogue Memorization Technique can improve students speaking skill. The research 
employed quasi experimental design where the population was the eighth grade students at 
SMP Negeri 2 Palu. The sample was selected by using purposive sampling technique in which 
the students of class VIII A (20 students) was assigned as control class and class VIII C (20 
students) as the experimental class. Both of the classes were pre-and post tested prior to and 
after the treatment. The results of the pre-and the post tests’ mean score of the experimental 
class are 43.33 and 66.66 and the control class are 44.16 and 52.50 successively. The results 
of the tests were analyzed statistically by using t-test formula where the degree of freedom 
(df) is38 and the level of significance is 0.05. The results reveal that the value of the t-counted 
is 2.21and the value of the t-table is 1.687. The results of the analysis show that the value of 
the t-counted is higher than the value of the t-table and therefore the hypothesis is accepted. It 
implies that the use of Dialogue Memorization Technique is effective to improve speaking 
skill of the eighth grade students at SMP Negeri 2 Palu. 
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Abstrak  
Penelitian ini bertujuan untuk membuktikan apakah penerapan teknik Short Dialogue 
Memorization dapat meningkatkan kemampuan berbicara siswa. Peneliti menggunakan 
rancangan penelitian quasi experimental. Populasi penelitian ini adalah siswa kelas VIII di 
SMP Negeri 2 Palu. Sampel penelitian diseleksi menggunakan teknik purposive sampling 
dimana Kelas VIII A (20 siswa) sebagai kelas kontrol dan VIII C (20 siswa) sebagai kelas 
experimen. Kedua kelas diberikan pretes sebelum perlakuan dan posttes sesudah perlakuan. 
Skor rat-rata pretes dan posttes kelas experimental adalah 43.33 dan 66.66 dan skorrata-
rata kelas control adalah 44.16 dan 52.50. Data hasil pretes dan postes dianalisa secara 
statistik menggunakan t-test formula dengan derajat kebebasan (df) 38 serta tingkat 
siginifikansi 0.05. Hasil analisis menunjukkan bahwa nilai t-hitung 2,21 lebih tinggi dari 
nilai t-tabel 1.678. Hasil analisis data menunjukkan bahwa hipotesa penelitian diterima. 
Hal ini membuktikan bahwa penerapan teknik Short Dialogue Memorization efektif 
meningkatkan kemampuan berbicara pada siswa kelas VIII SMP Negeri 2 Palu. 
 
Kata Kunci: Short Dialogue Memorization Technique; Keterampilan Berbicara; 
Kelancaran; 
 
INTRODUCTION 
There are four skills that we need to complete to satisfy the needs of communication. One 
of those skills is speaking which is mostly regarded as one of the main objectives of any 
language learners. The speaking skills play important roles in communication. The Speaking 
skills facilitate language learners to express ideas, command, request, arguments, opinions and 
the likes. In other words, speaking is vital in human daily communication. 
Speaking English becomes a need for many people, especially for students. In Indonesia 
teaching English Speaking Skill is based on the objectives stated in the national curriculum, the 
2013 Curriculum. The 2013 Curriculum is implemented from primary school to senior high 
schools. This curriculum contains core competence and basic competence. The basic 
competence of the 2013 curriculum 2013 indicates that “Siswa dapat menyusun teks lisan untuk 
mengucapkan dan merespon pernyataan meminta perhatian, mengecek pemahaman, memuji, 
dan minta ijin/permisi, dengan unsur kebahasaan yang benar dan sesuai konteks.” 
There are four skills that we need to complete to satisfy the needs of communication. One 
of those skills is speaking which is mostly regarded as one of the main objectives of any 
language learners. The speaking skills play important roles in communication. The Speaking 
skills facilitate language learners to express ideas, command, request, arguments, opinions and 
the likes. In other words, speaking is vital in human daily communication. 
Speaking English becomes a need for many people, especially for students. In Indonesia 
teaching English Speaking Skill is based on the objectives stated in the national curriculum, the 
2013 Curriculum. The 2013 Curriculum is implemented from primary school to senior high 
schools. This curriculum contains core competence and basic competence. The basic 
competence of the 2013 curriculum 2013 indicates that “Siswa dapat menyusun teks lisan 
untuk mengucapkan dan merespon pernyataan meminta perhatian, mengecek pemahaman, 
memuji, dan minta ijin/permisi, dengan unsur kebahasaan yang benar dan sesuai konteks.” 
The objectives of the 2013 Curriculum in the Speaking Skill imply that the learners not 
only required knowing how to produce specific expressions in Englishh but also to understand 
the context where the expression is correctly used. This is in line with Clark and Kyrch (2004) 
stating that speaking is learning how to listen, to think about, to understand to evaluate and 
learning how to speak out what he or she has listened with other persons in real life situation. 
This opinion is supported by Manurung (2015) arguing that the ability to use the language as a 
means of communication often judges one’s successfulness in speaking class in language 
learning. This success is detected when a language learner can use the language to express his 
ideas, feeling, and thought in the form of monologue or dialogue or the success can be simply 
seen when language learners are able to express their purposes or when language learners are 
able to make a conversation with others. 
The ability to converse with others shows that a learner can use the language that his is 
learning. Thornburry (2005) considers speaking or oral communication as an activity which 
includes two or more people in which hearers and speakers have to react to what they hear and 
make their contribution at speed of high level. Each participant has a purpose or an intention 
that she/he wants to achieve in the interaction. It implies that speaking is the process of sharing 
meaning.Therefore, in speaking there is process of producing and receiving and processing 
information.  
To be a better speaker of English, a learner needs to have sufficient mastery of the 
language components so that message and meaning are appropriate with the context during the 
speaking process. Heaton (1988:100) states that speaking has three elements; accuracy, 
fluency, and comprehensibility. Heaton further states, however, besides those linguistic 
components above there are some factors that influence speaking ability such as grammar, 
vocabulary, pronunciation. Furthermore, Turk (2003) states that if we want to improve 
speaking skills first we must be aware of ourselves, our motivations, behavior patterns, and 
likely mistakes. The two opinions indicate that in order to be able to speak or in order to be 
successful in speaking a learner should have sufficient knowledge of the language components 
and motivation. Highly motivated language learners study hard and find various sources and 
model to support learning strategies to improve fluency, accuracy and comprehensibility as the 
speaking elements. 
Speaking elements have been defined by researchers to provide language learners and 
language practitioners idea of how to improve them during the teaching and learning process. 
Fluency is the ability to talk freely without too much stopping or hesitating (David, 2001). 
According to Thornbury and Watkins (2007: 7) fluency is the length of run in speaking and 
doing communication with the other one the speaker just takes only minimal pauses for breath. 
It means, in communicating, speaker just take a few minutes to stop to take breath, before 
continuing communication to each other. Fluency makes speaking directly for the other 
(Gower, Phillips & Walters, 1995). In addition, Bailey and Nunan (2005:124) states although 
the word fluency has long been used in everyday speech to mean speaking rapidly and well, in 
our field it has largely come to mean speaking rapidly and smoothly but not necessarily 
grammatically. Another expert Brown (2001) states, fluency may be an initial goal in language 
teaching. It means that one of the objectives to learn language for the students is how to 
produce the language fluently. When students have ability to speak fluent, it can be seen with 
their ability in building conversation well with interlocutors. 
Accuracy in speaking class includes the control of grammar and pronunciation as a part 
of learning language fluency. Using the right word in the right order with the correct 
pronunciation will help the speaker to convey his/her messages to be understood. Lackman 
(2010) argues, students need to be able to use and pronounce word and structures correctly in 
order to be understood. The students will not understand and get confused if other students 
speak or pronounce the words wrong and certainly it can change the meaning. Accuracy means 
good pronunciation and structure. Lackman (2010) states students need to be able to use and 
pronounce word and structure correctly in order to be understood.According to Nunan (2003) 
accuracy happens when students’ speech matches what people actually say when they use the 
target language. Specifically, accuracy deals with the grammatical structures which cover some 
aspects like part of speech, tense, phrase, sentence, etc. Thus, in order to achieve the level of 
accuracy the students are demanded to use the correct grammatical structures in their speech. 
Comprehensibility as one of the speaking elements is the most important factor in 
communication. It is an ability of the speaker and listener whether or not they understand the 
language. In communicative approach, we were not only thinking about the communication 
and then we automatically speak well but also the comprehension of what we listen from other 
speakers. Heaton (1991) states that  comprehension denotes the ability of understanding the 
speakers’ intention in general meaning. It means that if person can speak or express their 
words to another person and the other persons can give respond and also understand the aims, 
it show that the speaking is comprehensible. It implies in the teaching and learning process of 
speaking the three elements hold important role equally.  
There have been many techniques introduced and implemented in teaching speaking. 
This is because teaching speaking is not an easy way. According to Milrood (2015) and Kayi 
(2006) a technique for teaching speaking is a replicable learning activity organized by the 
teacher with the intended purpose of the lesson and according to the principles of 
communicative-oriented teaching method. In addition Manurung (2012) argues that effective 
learning strategies implemented by teachers motivate learners to learn. This definition shows 
that a technique always corresponds to one of the objectives of the lesson, allowing the teacher 
and the learners to resolve a certain task of language instruction.  
According to Milrood (2015) there is a variety of instructional techniques to teach 
speaking. The techniques can be role play and dramatization, discussion and debate, 
description and comments, communicative games, etc. One of the proposed techniques in 
teaching speaking is short dialogue memorization. According to Malikah, Hidayatullah, Anitah 
and Mudjiman (2016) memorizing is an activity to save all seen and heard memory. Richards, 
Platt, and Platt, in Duong Thi Hoang Oanh and Nguyen Thu Hien (2006) says that memorizing 
is the process of establishing information in memory. The term ‘memorizing’ usually refers to 
the conscious processes. It means the learners use memorization consciously and they think 
about the process of memorization when they are applying it. Some learners use memorization 
as their learning styles in learning language and see this technique as an effective tool in 
mastering the new knowledge (Al-Qays, Shabdin: 2016). According to Wenden and Rubin 
(1987) memorization involves strategies designed to facilitate the storage and retrieval of 
language and this explains the use of some strategies, such as drill and repetition, which used 
as same as memorization strategies. Larsen-Freeman (2000) states that dialogue memorizing 
technique is a short conversation between two people, often used to begin a new lesson. 
Students memorize the dialogue through mimicry; students usually take the role of one person 
in the dialogue, and the teacher  on the other. Dialogue memorization means that students are 
given a short dialogue to memorize then they must use mimicry and apply role playing to 
present the dialogue. 
One of the benefits of the short dialogue memorization technique is beneficial for 
beginners. Ur in Liu (2006) and Chen, Yang and Lin (2016) indicates that for beginners or the 
less confident learners, the memorized dialogue is a good way to get learners to practice the 
target language utterances without hesitation and within wide variety contexts, and learning by 
heart increases the learner’s vocabulary of ready-made combinations of words or ‘formulate’. 
Short dialogue is the activity in which two or more people ask and give ideas related to one 
specific topic in a short period. In this case, short dialogue is suitable for the students. Short 
dialogue memorization is also considered effective in teaching speaking (Risna, 2010; Astuti, 
2014). However, Larsen-Freeman (2000) argues that the short memorization technique can be 
used for beginner and intermediate levels as long as the teacher provides suitable topic that will 
be done by students. The advantage of dialogue memorization technique is ‘teachers give the 
students the opportunity to express their ideas individually by having them share their opinions 
on regular basis.’  
According to Moore (2001) teaching is the actions of someone who is trying to assist 
others to reach their fullest potential in all aspects of development the personal characteristic 
and skill. It means that teaching is a process to give or transfer the knowledge to learners. In 
teaching students speaking skill using short dialogue memorization technique,  Larseen–
Freeman (2000) suggest some steps as follows; 1) the teacher asks the students to find difficult 
words, 2) the teacher provide list of vocabulary that might use in the material, 3) the teacher 
asks the students work in pair, 4) the teacher asks the students to make a monologue, after that 
the students will make short dialogue, 5) the teacher asks the students to memorize the dialogue 
through mimicry, 6) after the dialogue has been memorized, teacher asks the students to 
perform the dialogue for the rest of the class in pairs. Based on the effectiveness of this 
technique, it is implemented to overcome the problems faced by the students in speaking in 
relation to fluency and comprehensibility. To guide the investigation, the research question 
proposed is; is the implementation of the short-dialogue memorization technique effective to 
improve the speaking skill of eight-grade students at SMP Negeri 2 Palu?” 
 
METHODS 
This research applied quasi-experimental design. The population of the research was the 
eighth   grade students of SMP Negeri 2 Palu consisting of nine classes and 237 students. The 
sample in this research was divided into two groups; Experimental and Control group. Both 
groups were given pre- and post-tests prior to and after the treatment . The experimental group 
was treated by applying short dialogue memorization technique and the control group was 
taught by using conventional technique. The design of the research was adapted from Cohen, 
Manion, and Morrison (2007:283) as follows: 
Experimental  O1 X O2 
Control  O3  O4 
 
Where; 
O1 and O3 : pre-test 
X  : treatment 
O2 and O4 : post-test 
 
The sample of this research was taken from the population by applying purposive 
sampling technique. Best (1981: 8) defines “a sample is a small proportion of a population 
selected for observation and analysis.” Therefore the sample, two out of the nine classes, were 
purposively chosen to be the sample, class class VIII A (20 students) was assigned as control 
class and class VIII C (20 students) as the experimental class. There were two variables in this 
research. The first variable was dependent variable and the second variable was independent 
variable. Related to the title of this research, improving students’ speaking skill using short 
dialogue memorization technique of the eight grade students’ at SMP Negeri 2 Palu, the 
dependent variable was speaking skill and the independent variable was short dialogue 
memorization technique. 
To collect the data, oral tests were administered as pre-test and post-test. The students’ 
voice was recorded in both tests. Pre-test was given to find out their speaking skill before 
treatment while the post-test was conducted to measure the students’ achievement after the 
treatment. The pre-test for the experimental class was administered on April 1st 2019 and for 
the control class was on April 5th 2019. The data of the pre-test were analyzed by computing 
the standard scores and the mean scores of both classes. After the pre-test the treatment, the 
implementation of the short dialogue memorization technique, was conducted for sixth 
meetings in the face-to-face classroom teaching mode. After the conduct of the treatment the 
post-test was administered. Both the pre-test and the post-test were scored by adapting the 
scoring form Heaton which measures fluency, accuracy, comprehensibility. However, for the 
purpose of this research, two of the speaking elements, fluency and comprehensibility, were 
scored. The Heaton’s scoring system was adapted to meet the scoring system applied at SMP 
Negeri 2 Palu where the scale is 10-100. 
 
FINDINGS AND DISCUSSION 
 
Findings 
In collecting the data, the researcher used oral test as the instrument of the research 
which was administered as pre-test and post-test. The pre-test was administered before the 
researcher applied short dialogue memorization during the treatment. The post-test was 
administered after the treatment. the result of the tests were compared to measure whether the 
use of the short dialogue memorization technique is effective in improving speaking skill of 
the eight grade students at SMP Negeri 2 Palu. The results of both pre-and post-tests are 
figured in Table 1. 
 
Table 1 Deviation and Square deviation of Experimental Class 
No Initial Name 
Student's Score Deviation X 2 
Pre-Test Post-Test 
1 AD 33.33 50.00 16.67 277.88 
2 BIP 33.33 66.66 33.33 1110.88 
3 GPM 83.33 100.00 16.67 277.88 
4 IWS 50.00 66.66 16.66 277.55 
5 MWS 66.66 100.00 33.34 1111.55 
6 MA 66.66 100.00 33.34 1111.55 
7 MD 50.00 66.66 16.66 277.55 
8 NS 50.00 66.66 16.66 277.55 
9 NH 33.33 66.66 33.33 1110.88 
10 PS 50.00 83.33 33.33 1110.88 
11 RM 33.33 66.66 33.33 1110.88 
12 SA 33.33 50.00 16.67 277.88 
13 VT 33.33 33.33 0 0 
14 RI 33.33 66.66 33.33 1110.88 
15 FF 33.33 50.00 16.67 277.88 
16 SES 33.33 50.00 16.67 277.88 
17 RN 33.33 66.66 33.33 1110.88 
18 BAY 33.33 50.00 16.67 277.88 
19 FDA 33.33 66.66 33.33 1110.88 
20 ZGS 50.00 66.66 16.66 277.55 
         Total 866.61 1333.26 466.65 12776.74 
         
Mean 43.33 66.66 
 
The data in Table 1 shows that the total standard score of pretest of the experimental 
class is 866.61 where the mean score is 43.33 and the total of the standard score of the posttest 
is 1333.26 where the mean score is 66.66. The deviation score is 466.65 and square deviation 
is 12776.74 in the experimental class. 
Table 2 Deviation and Square deviation of Control Class 
No Initial Name 
Student's Score 
Deviation X 2 Pre-
Test Post-Test 
1 AP 33.33 33.33 0 0 
2 AR 50 66.66 16.66 277.55 
3 AD 50 50 0 0 
4 CT 33.33 50 16.67 277.88 
5 FPB 33.33 33.33 0 0 
6 FYR 83.33 83.33 0 0 
7 GE 33.33 50 16.67 277.88 
8 JGD 66.66 83.33 16.67 277.88 
9 MFP 33.33 50 16.67 277.88 
10 PK 33.33 50 16.67 277.88 
11 STR 33.33 33.33 0 0 
12 SLY 33.33 50 16.67 277.88 
13 SOS 33.33 50 16.67 277.88 
14 SPL 33.33 33.33 0 0 
15 TPA 50 50 0 0 
16 PIS 33.33 50 16.67 277.88 
17 NF 50 50 0 0 
18 RM 33.33 33.33 16.66 277.55 
19 FD 50 66.66 16.66 277.55 
20 YC 83.33 83.33 0 0 
Total 883.28 1049.96 183.34 3055.69 
Mean 44.16 52.50 
The data in Table 2 shows that the total standard score of pretest of the control class is 883.28 
where the mean score is 44.16  and the total of the standard score of the posttest is 1049.96 
where the mean score is 52.50. The deviation score is 183.34 and square deviation is 3055.69 
in the control class. The results of the pre-and the post tests of the experimental class and the 
control class were analyzed statistically by using t-test formula by applying degree of freedom 
(DF) of 38 and the level of significance of 0.05. The results reveal that the value of the t-
counted is 2.21 and the value of the t-table is 1.687. 
  
Discussion 
The objective of this research was to investigate whether or not the use of Short 
Dialogue Memorization Technique is effective to improve the speaking skill of the eighth grade 
students at SMP Negeri 2 Palu. The research was limited on the investigation of two out the 
three speaking elements; fluency and comprehensibility. To measure the students’ improvement 
in speaking skill, pre-test and post test were administered to both of experimental and control 
class. Particular situation was given to student and the student made monologue based on the 
given situation. The results of the data analysis show that the value of the t-counted (2.21) is 
higher than the value of the t-table (1.687). It proves that the implementation of short dialogue 
memorization technique is effective to improve the speaking skill. The effectiveness of this 
technique to solve the problems faced by the eighth grade students of SMP Negeri 2 which are 
related to; lack vocabulary, being not fluent, problems in pronunciation of words, and less 
confident in speaking, is described as follows. 
There are some procedures that are implemented to improve the students’ speaking skill 
in the implementation of the short dialogue memorization technique. The procedures have been 
implemented by Larseen-Freeman (2000). The improvement in the speaking skills and the way 
to solve the problems faced by the students of SMP Negeri 2 Palu was based on these 
procedures. Based on those procedures, the previously identified problems are solved. The 
identified problems are related to the lack of vocabulary. This problems are solve by, first, the 
students were asked to identify difficult words in the previously prepared material, second, the 
students were asked to make a pair and gave them task, in task the students have to choose one 
topic, after that they have to make monologue based on the topic contextually, and afterwards 
the students were asked to make short dialogue. During the writing and creating of the dialogue, 
each student in the pair has to ask each other about the topic that they have chosen. This is in 
line with Thornburry (2005) stated the importance of other people and their participation in the 
conduct of communication.  Finally, the students were asked to memorize the dialogue and 
perform the dialogue in front of the class in pairs. This procedure leads each pair to look for 
words related to the topics and hence enrich the students’ vocabulary. This is supported by 
Clark and Kyrch (2004) stating that speaking is getting improved when it is known how to 
listen to what is said during the communication in the real situation. It means that in preparing 
materials should be realistic and relevant. Furthermore, Larseen-Freeman (2000) suggested the 
first two procedures are related to the vocabulary where students have to find out difficult words 
and the teacher provides list of vocabulary that are used in the materials. These two procedures 
have been useful for the students to improve their vocabulary. These procedures are always 
implemented during the treatment and then the vocabulary mastery is improved. 
This step also solves the fluency problems because all students have chance to ask 
questions to the pair in relation to the given topics before the presentation. More importantly, 
the students have already memorized what they have to present from the prepared dialogue and 
this technique help them speak more fluently. When the students are assigned to ask questions 
during the preparation of the dialogue their fluency is also practiced. By asking question to their 
pair, the students’ pronunciation and confidence are also solved. They have more chances to 
speak up and therefore they have better pronunciation and build up more confidence. The next 
step which is used to improve the confidence of the students is the chance provided to perform 
in the front of the class. The students were asked randomly to perform in front of the class so 
that the less confident students can do presentation after their classmates presentation so they 
have more times to prepare and learn from other students’ presentation. In other words, less 
self-confident students can perform after the confident students. This step is done in the six 
meetings that have been previously prepared. Those previously identified problems are solved 
little by little during the teaching and learning process in the following topics; asking and giving 
information, asking and giving things, giving instruction, expression of prohibition, making 
invitation, and expression of asking and giving opinion. During the teaching and learning 
process, the students are facilitated so that they are active and motivated. They are active to do 
the given task, actively participated in the presentation, and enrich their vocabulary throughout 
the teaching and learning process.  
The time given to students to memorize dialogue is a type of practice to improve fluency 
and motivation. It implies that the role of the facilitator is helpful in the implementation of the 
short dialogue memorization technique. In relation to motivation, Turk (2003) has suggested 
that if speaking skills is to be improved, motivation in learning must be firstly improved. In 
addition, Manurung (2012) has also forwarded that the role of the teachers as facilitator 
motivates learners to learn. The findings suggested that the implementation of any techniques in 
teaching speaking is supported by motivation and the motivation itself can be improved by the 
learners themselves and the language teachers before, while, and after the teaching and learning 
process. Therefore it useful for students to be motivated to learn and it is the role of the 
language teachers to build up motivation of the students. The motivation can be build through 
teaching materials, teaching techniques, media, and the role of the language teachers 
themselves. This can done when language teachers design the teaching materials to be taught 
based on the needs and contexts, the language teachers are able to choose effective techniques 
to present the materials, appropriate media are chosen to facilitate the teaching and learning 
process and to build up the students’ motivation, and the language teachers themselves play the 
role of both teacher and facilitator.    
 
CONCLUSION 
The results of the data analysis show that the implementation of the short dialogue 
memorization is effective to improve the speaking skills of the eighth grade students of SMP 
Negeri 2 Palu. It is proved by the results of the analysis which shows that the t-counted 2.21 is 
higher than the t-table 1.687 where the hypothesis is accepted. The improvement is because of 
the active participation of the students during the teaching and learning process and the role of 
the teacher as facilitator when the students work in pair and in presenting the students’ pair 
work. It implies that the success of the technique is affected by the active participation and the 
role of the teacher as facilitator. Therefore, the teaching of speaking through short dialogue 
memorization technique must be supported by the role of both the students and the teachers. 
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